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Why do I have this booklet?

Their Future …Our Guidance: The IEP Process at a Glance is written for parents and general education teachers. It may also be helpful
for school board members and students in teacher preparation programs. The IEP Process at a Glance provides an overview of the process
used to develop individualized education programs (IEPs) for students with disabilities. Parents and general education teachers participate
in the process that determines the special education services for the child. The development of an IEP is a complex process guided by
many requirements from laws, rules, and regulations. This booklet is an introduction to that process.

If you are interested in more information about the IEP process, you may refer to:
• Their Future … Our Guidance: Iowa IEP Guidebook;
• Parental Rights in Special Education; and
• the Parent-Educator Connection program of your area education agency.

A special thanks …
Warmest appreciation is expressed to Robert & Martha Perske for their gracious contribution to this document.  Artwork
found in Their Future … Our Guidance:  The IEP Process at a Glance is reprinted by permission from Circles of Friends by
Robert & Martha Perske, Nashville:  Abingdon Press.
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IEP at a Glance

Guiding Principles

The Individuals with Disabilities Education Act (IDEA) is
legislation to ensure that children with disabilities receive an
education that meets their unique needs. IDEA requires that an
individualized education program (IEP) be written for each child
who requires special education services. A team develops the IEP
at a meeting. The team includes the student (when appropriate),
parents, educators, and other invited persons.

The following six guiding principles are the basis for the State of
Iowa’s IEP model:

• The IEP is a process and a product that documents the
student is receiving an education consistent with all
federal and state requirements.

• The IEP reflects the student and family’s vision for the
student’s future.

• To the maximum extent appropriate, students requiring
special education services are educated with students who
do not require special education.

• IEP development is a collaborative process.
• The IEP is based on the student’s involvement and

progress in the general curriculum and postschool goals.
• The IEP process involves ongoing progress monitoring

and decision making.

IEP Meetings

The purpose of an IEP meeting is to share information and to plan
and prepare for the coming year. There is an IEP meeting at least
once a year for every student. Any member of the IEP team may
request an IEP meeting more often than once a year.

In preparation for the IEP process, the school or area education
agency (AEA) and the parents agree to a time and place for the
meeting. Parents receive a written notice of the meeting that
includes the time, place, and purpose of the meeting, and the
names and roles of people who are invited. Parents receive a copy
of Parental Rights in Special Education with the meeting notice.

It may be helpful for parents to complete Our Ideas for the IEP
before the meeting. This form is in the Parent Resources section of
this booklet. Educators prepare for the meeting by reviewing
school and classroom information about the student.  Educators
may write drafts of some parts of the IEP prior to the meeting.
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IEP Team Members and Their Roles:
Each person on the team is knowledgeable about the student and serves a critical function in the development of a
meaningful, effective IEP.

Parents are equal participants in the IEP meeting.  The parents:
• provide critical information about their child’s abilities, interests, performance, and history;
• participate in the discussion about their child’s need for special education services;
• help decide how their child will be involved and progress in the general education curriculum;
• help decide how their child will participate in state and districtwide assessments; and
• help determine the services their child needs and the settings for those services.

The student participates in the IEP process whenever appropriate and must be invited
when he or she is 14 or older.  The student:

• communicates his or her needs, interests and preferences; and
• communicates his or her viewpoint about decisions and plans.

Parents

Student

The special educator may be a teacher or another special education provider such as a speech-
language pathologist, physical or occupational therapist.  Special educators:

• participate in planning and decision making;
• provide information about the results of the most recent IEP; and
• provide information about special education services, including strategies and

accommodations that may benefit the student.

Special Educator(s)

At least one general education teacher of the student participates in the IEP process.  The general education
teacher:

• participates in discussions about how best to teach the student;
• provides expertise regarding the general education curriculum and environment; and
• helps to determine appropriate assistance for the student and support for school personnel.

For children three to five years of age, the general education teacher might be a preschool teacher or a day
care provider.

General Education
Teacher

Page 2



IEP at a Glance

The school’s representative is a special educator or someone who can supervise special education.  The
school district representative:

• is knowledgeable about the general curriculum;
• is knowledgeable about the resources available through the school and AEA; and
• has the authority to commit resources and to ensure those responsible will provide the services

described in the IEP.

Representative of
the School District

One of the participants in the meeting must be able to explain the instructional implications of
evaluation results.

Interpreter of
Evaluation Results

Representatives of other agencies must be invited to help with the coordination of transition
services (provide input, commit resources, etc.).

Outside Agency
Representatives

The parent, school or AEA may invite other individuals who have knowledge or special
expertise about the student.  When arranging the meeting, make sure it is clear who will make
the invitation.

Persons Invited
by the Parents or
School

The IEP team must include at least one parent, a general education teacher, and a special educator.  It is possible for the
special educator to also be the school’s representative and to be the person responsible for interpreting evaluation results.
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The IEP team makes informed decisions for an individualized
education program focused on the vision and the needs of the
student.  A successful IEP meeting may include:

• setting an agenda

• an introduction defining the purpose of the meeting

• personal introductions, with each participant indicating his
or her role at the meeting

• ground rules

• sharing information from all participants

• participation of all team members, including the student

• sharing ideas so all team members can see (writing on flip
charts, overheads, newsprint, or computer display)

• sharing information with parents and student so that it is
easy to understand

• procedures that lead to decisions made by consensus
Consensus is agreement based on the mutual feeling that
the IEP team has addressed all concerns and that everyone
has had the opportunity to be heard and feels understood.

• summary of the meeting and defining the next steps

The IEP document is a record of information discussed at
the meeting, decisions made by the team and actions
planned for the student. Parents have time to consider any
changes before the changes take effect.

Generally the services described in the IEP begin as soon as
possible after the IEP meeting.

If it is not possible to reach consensus in an IEP meeting, the team
may seek assistance to resolve disagreements.  Parents and
educators have the right to seek agreement through informal
means, the preappeal process or mediation.  Preappeal, mediation
or informal procedures may not deny or delay a parent’s right to a
due process hearing.
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Developing IEPs
At the IEP meeting the team makes its plans while considering:

• the student and family’s vision for the student’s future,
• the need to provide an education which meets a student’s

unique needs,
• the need to educate children with disabilities with peers

without disabilities to the maximum extent appropriate, and
• the services, activities and supports that assure smooth

transitions throughout a student’s education and to life after
high school.

Student and Family Vision

The vision describes the student’s and family’s hopes for the
future. It is written in the words of the family and student. By age
14, the student’s vision includes postschool activities based on his
or her needs, preferences, and interests. Our Ideas for the IEP in
the Parent Resources section may help the student and parents
prepare for this discussion.

Examples of Vision Statements

Student and Family Vision. John’s family wants to see him
get his temper under control so that he can participate in more
general education classes next year. They would also like to see
him develop neighborhood friendships.

Student and Family Vision. Jenna’s family would like to see
her become toilet-trained through the collaboration of home
and school.

Student and Family Vision. Chen and her family would like
to see her improve in reading.

Student and Family Vision. Roberto hopes to work in a retail
or office setting after high school, as a cashier or data entry
person. He plans to live with his family after graduation, but
eventually wants to live in his own apartment, perhaps with a
roommate. At this time he does not have any interest in pursu-
ing postsecondary education.

Student and Family Vision. Ray wants to work as a custodian.
His parents would like him to manage apartment buildings.
Ray will continue to live with his family.

Student and Family Vision. Maria wants to be a child care
provider in a preschool or day care center. She will earn a
degree in Child Development from the Community College.
She will live in an apartment.

Student and Family Vision. Terry would like to become a
research chemist.
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Free and Appropriate Public Education

School districts and area education agencies are responsible for
providing a free, appropriate public education (FAPE) for each
student with a disability from birth through 21. Free means that
special education services are provided at no cost to the parents.
Parents may be charged the same incidental fees that other
parents pay.  Appropriate means that each student’s program
must provide the right kind of services and enough services for
the student to make progress. Public education means that
special education services are provided by the school or area
education agency. The school or area education agency may
provide the services directly or make arrangements for another
person or agency to provide the services.

Least Restrictive Environment

Schools must educate children with disabilities with nondisabled
children to the maximum extent appropriate. School must not use
separate classes or separate schools if a child with a disability can
be educated in the regular education environment. IEP teams
begin the least restrictive environment (LRE) discussion with the
idea that the general education environment is appropriate for
educating all students. The IEP team considers all possible
settings.  The key factors in making LRE decisions are:

• the specific needs of the individual,
• help needed by the student or educators in the general

education setting, and
• the appropriateness and potential benefit of each service

and setting.

Transitions

As students progress through school they change grades, teachers,
buildings, and levels of education. Schools may change how they
teach and what they teach. IEP teams need to be sensitive to each
of these changes and develop IEPs that prepare the student for
change. IEP teams also need to prepare the student’s next teachers
and next service providers to carry out the IEP.

Schools and AEAs are required to support movement from school
to postschool activities. It is important for families, schools and
other agencies to work together during this process. The process
begins by age 14. The student’s needs, preferences and interests
guide the transition from school to postschool activities. To
prepare a student for postschool activities, the IEP team considers:

• a course of study (projected classes and activities that link
to the vision);

• instruction;
• related services such as counseling, physical therapy, or

transportation;
• community experiences;
• the development of employment and other postschool adult

living objectives; and
• acquisition of daily living skills and functional vocational

evaluation.

Important note.  Parent rights in special education transfer to the
student when the student reaches age 18. The student must be
informed of the rights that will transfer to him or her and it is
important that the student understand those rights.
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Additional Considerations
The needs of some students may require special consideration of:

• behavior concerns
• limited English proficiency
• blindness or visual impairment
• deafness or hearing impairment
• assistive technology
• a health plan
• discipline procedures

Limited English Proficiency

It usually takes several years for a student to be able to carry on a
conversation in a second language. Learning a second language
well enough for school success takes longer—as many as five to
seven years. A student cannot be considered disabled because of
limited English proficiency.

The student with a disability and limited English proficiency
requires special education services to address needs related to his
or her disability. The student with a disability and limited English
proficiency may also require general educational help to assist in
learning English. The IEP team decides if services will be provided
in a language other than English.

Blindness or Visual Impairment

Decisions about a student’s reading medium (Braille, magnified
print, etc.) are integrated into the IEP for students who are blind or
visually impaired.  The IEP team also assures that personnel
licensed to teach individuals with visual impairments provide
needed instruction in Braille reading and writing.

Behavior Concerns
The IEP team considers the behavior of the student.  If the
student’s behavior interferes with his or her learning or the
learning of others, the IEP team designs appropriate
interventions. Also, the IEP team designates needed supports for
the student and for school personnel.

Deafness or Hearing Impairment

The IEP team considers the communication needs of students who
are deaf or hard of hearing.  The IEP team discusses the student’s
opportunity to communicate with others and to be taught in his or
her own language and communication mode (e.g., sign language).
If needed, the IEP includes a special communication plan.
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Assistive Technology
Assistive technology helps a student benefit from the general
education curriculum and participate successfully in home, school
and work activities. Adapted handles for forks or spoons, or pencil
grips are low tech examples of assistive technology. Computers,
computer software, auditory trainers and classroom amplification
systems are high tech examples of assistive technology devices.
An assistive technology service assists the student and family to
find, choose, and use assistive technology devices.

Health Plan

An individual health plan describes confidential, preplanned,
ongoing special health services.  An individualized health plan is
a part of the IEP when a special health service is necessary to:

• assist the student to benefit from special education,
• allow a student to be in school and to participate in school

activities, or
• assist the student to become more independent in taking

care of personal health needs.

The IEP team has special responsibilities when a student with a
disability faces disciplinary action.  The IEP team may need to
assess the student’s behavior, the reasons for the behavior, and the
purpose of the behavior.  With this information, the team designs
a behavioral intervention plan and determines the appropriate
educational setting for the student.  In some disciplinary
situations, the IEP team will need to determine if a student’s
behavior is related to his or her disability.

Parental Rights in Special Education contains detailed
information about discipline procedures.
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Putting the Pieces Together Present Levels of Educational
Performance

The Present Levels of Educational Performance (PLEP) de-
scribes the student’s current achievement in areas of need.  The
PLEP includes the student’s strengths and teaching methods and
interventions which have been successful for the student. The
PLEP describes the needs of the student and states how the
student’s disability affects his or her involvement and progress in
the general curriculum. For preschool children, the PLEP de-
scribes how the disability affects the child’s participation in age
appropriate activities and in natural environments. The PLEP is
used to determine appropriate goals and services for a student.

Measurable Annual Goals and
Progress Indicators

Goals. A goal states what the IEP team wants a student to ac-
complish within a 12 month period with the assistance of special
education services. Goals are priorities for student growth.
Whenever possible and appropriate, goals relate to progress in
the general curriculum — the learning outcomes schools have
for all kids. Goals assist in determining the services, specific
courses, and experiences a student will need to reach his or her
vision. Goals should be meaningful, measurable and useful in
making decisions about the student’s education.
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Progress indicators.  The IEP includes progress indicators that
help determine whether the student will accomplish the goal.
Progress indicators may be called benchmarks, milestones or
short-term objectives.

Example
Goal:  include conditions  (when and how the student will perform);
behavior  (what  the student will do); and criterion  (acceptable level of

performance)

In 36 weeks, given a 5th grade reading passage, Adam
will orally read 99 words per minute.

Evaluation procedures  (how progress will be measured):

Adam’s resource teacher will have him read orally
from 5th grade reading passages at least once a week.
Results will be charted weekly.

Major Milestones:

By January 18, 81 words per minute

By March 25, 87 words per minute

By June 1, 93 words per minute

By November 23, 99 words per minute

Assistance to Students and Supports
for School Personnel

In the Present Levels of Educational Performance (PLEP),
the IEP team describes the student’s needs related to his or
her disability. In choosing goals, the IEP team identifies
those needs that require special education services and
monitoring and reporting to parents. Now the team deter-
mines the services and activities that will help the student:

• meet the annual goals,
• participate successfully in the general curriculum, and
• receive his or her education with nondisabled peers

to the maximum extent appropriate.

Special education services — instructional, support and
related services.  To accomplish the IEP goals, a student
may be taught by a special education teacher, a speech and
language pathologist, an occupational therapist, or other
special education professionals. A student might also be
taught by a general education teacher working with a special
educator or by a paraprofessional (teacher’s aide or instruc-
tional assistant) working under the direction of a special
educator. A student may receive related services, such as
counseling or nursing services or special transportation
services.

Transportation is a related service. A student’s transportation
arrangements may not shorten a student’s school day. Sus-
pension from the bus because of a discipline problem may
not keep a child from school.
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Accommodations and modifications.  Sometimes a student
needs changes to his or her educational program. Modifica-
tions and accommodations may allow a student to learn and
perform successfully with nondisabled peers. A student with
a reading disability may need to have some classroom materi-
als read to him to be successful in science and social studies.
A student with a physical disability may need to give her
answers orally instead of in writing.  A calculator may help a
student with a math disability.

Supplementary aids and services.  Supplementary aids and
services are provided to allow a student to participate with
nondisabled peers. Supplementary aids and services may
include educational interpreters for deaf or hard of hearing
students or students with limited English proficiency. Supple-
mentary aids and services may also include readers for
individuals with visual impairments, special education
assistants, special materials, and specialized equipment for
use in the school.

Supports for school personnel.  The special educators,
general education teachers and other staff involved with
students with disabilities may require assistance to meet the
unique needs of these students. Consultation with other
professionals, special training, instructional materials, or
direct assistance may be necessary supports for educators.

Service settings.  The IEP team follows the principle that
students with disabilities are to be educated with their
nondisabled peers to the maximum extent appropriate. Ser-
vices, aids, accommodations, and supports are considered in
relationship to student success and  education with
nondisabled peers.

The goals for a student may have implications for the loca-
tion of services. For example, goals for community involve-
ment (learning to make bus transfers, shop for groceries, pay
utility bills at City Hall) require education in the community.
The services provided to a student also have implications for
the setting. Counseling services or nursing services may
require privacy.

Participation in Districtwide
Assessment

Most Iowa school districts give academic achievement
assessments such as the Iowa Tests of Basic Skills (ITBS).
The IEP team makes a decision about a student’s participa-
tion in this kind of districtwide assessment. Three decisions
are possible:
• The student will participate in the districtwide assess-

ment in the same way as students without disabilities.
• The student will participate in the districtwide assess-

ment in a different way from students who do not have
disabilities. Extra testing time, having portions of the test
read out loud, or having another person record the an-
swers are examples of taking a test in a different way.

• In rare instances, the student will not participate in a
particular districtwide assessment. The IEP team must
explain why the assessment is inappropriate for the
student. The team also states how the student will be
assessed.
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Extended School Year Services

Extended School Year Services (ESYS) are special education and
related services that a child with a disability receives outside the
scheduled school year. ESYS is provided when the IEP team
identifies and documents the need for ESYS services. The IEP team
considers two issues when determining a student’s need for ESYS:

1. Regression.  All students lose some skills over school
breaks, such as summer vacation. This is called regression.
Every school year begins with activities that review what
students were taught the year before. Most students regain
lost skills quickly.

ESYS may be provided when a student can be expected to
lose skills and not regain those skills in a reasonable period
of time. Iowa’s guideline for reasonable recovery is within
the first nine weeks of a new school year.

2. Rare and unusual circumstances.  ESYS may be provided
when rare or unusual circumstances make an interruption in
services unreasonable. For example, one Iowa school child
had a blood disorder that caused permanent hearing loss
over a period of a few months. Services continued into the
summer because it was extremely important to take advan-
tage of the child’s remaining hearing ability.

The IEP team must consider ESYS for each student who receives
special education services. The team must consider the need for
ESYS at an IEP meeting at least 60 days before any breaks of three
weeks or more.

Services may be accessed or provided by the school district or the
AEA. The school district or AEA provides ESYS at no cost to the
parent.

IEP teams consider whether or not a student continues to need
special education services. A student might not require continued
services in math, but he may still need assistance in reading.
Another student may be successful enough that she does not need
any more special education services. Still another student might
not need special education but will need general education support
and assistance. The IEP team uses information from educators,
parents, and the student to make these difficult and important
decisions. The team might ask for additional information to make
the best possible decisions. The IEP team might begin a trial
period without special education assistance to see if a student will
be successful.
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Parent Resources

The Parent-Educator Connection is a service of your area education agency for the parents of students receiving special
education assistance. For more information, contact your Parent-Educator Connection.
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Our Ideas for the IEP

Our vision for our child’s future

Our child’s strengths (things he or she can do easily)

Our child’s challenges (things he or she finds hard)

Things that educators need to know about our child

The goals we would like to see our child meet in the next year

The goals we would like to see our child meet in the next few years

The goals we would like to see our child meet before graduation

Things our child particularly enjoys doing in school and out of school

Things we worry about

Things our child worries about

Changes coming up we want the team to talk about

Ways we know our child is happy

Ways we know our child is unhappy
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Glossary: terms which might be used in IEP meetings or documents

Term or acronym Definition

AEA............................................Area education agency. Iowa has 15 area education agencies which provide many services to schools.
School psychologists, school social workers, speech-language pathologists and consultants are some of
the special education professionals employed by AEAs.

Consulting teacher ....................A special education model in which the special education teacher provides consultation to the general
education teacher in order to meet the needs of a student with a disability in general education.

CSD ............................................Community school district

Curriculum and instruction..... The curriculum is what schools teach. The set of skills, information and knowledge that we want all
children to learn is called the general education curriculum. A child with a disability is taught the
general education curriculum unless his or her individual needs call for different skills, information or
knowledge (e.g., braille reading or self-care skills).

Instruction is how schools teach. The strategies and methods used by teachers make up instruction.
Special education is specially designed instruction to meet the needs of students with disabilities.

ESL.............................................English as a second language

ESYS ..........................................Extended school year services

FAPE ..........................................Free and appropriate public education

IDEA ..........................................Individuals with Disabilities Education Act. Federal legislation that sets the requirements that states,
schools and area education agencies must follow.

IEP .............................................Individualized Education Program
Page 15
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LEA ............................................Local education agency (school district)

LEP ............................................Limited English proficiency

Levels of Service........................Schools receive money from the state to help pay the costs of special education. Schools receive more
money for a student with a higher level of service than a student with a lower level of service. Iowa has
three levels, referred to as Level 1, Level 2, or Level 3.

LRE ............................................Least restrictive environment

OT ..............................................Occupational therapist

PT ...............................................Physical therapist

Prior notice by a public agency ..Before a school or AEA changes a child’s special education program, it must tell the parents in writing.
The written notice must describe the change, give the reasons for the change, and tell what information
was used to make decisions. The notice must also describe alternatives that were considered and the
reasons the alternatives were rejected.  Notice must also be given if the school or AEA refuses to make a
change requested by the parents.

RTP ............................................Resource teaching program. A special education model through which a student receives special educa-
tion services for less than half of the school day.

SCI .............................................Special class with integration. A special education model through which a student receives special
education services for more than half of the school day.

Self contained ............................A special education model through which a student receives special education services for the entire
school day and is not educated with nondisabled peers.

SLP .............................................Speech-language pathologist
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Team teaching ...........................A special education teacher and general education teacher work together with a class of students, some
who have disabilities and some who do not have disabilities.

Transition ..................................In the IEP process this usually refers to the transition to post-high school activities.  Transition plan-
ning begins no later than age 14.

Weighting...................................Each program model or level of service has a weighting.  The higher the weighting, the more state
money the school receives to help pay for special education services.  The current weightings in Iowa
are:  1.68, 2.35, and 3.74.
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l 

ne
ed

s 
of

 y
ou

r 
ch

ild
 a

re
 d

es
cr

ib
ed

 i
n 

th
e 

P
re

se
nt

Le
ve

ls
 o

f E
du

ca
tio

na
l P

er
fo

rm
an

ce
 (

P
LE

P
).

  T
he

 P
LE

P
 u

se
s 

in
fo

rm
at

io
n 

fr
om

 p
ar

en
ts

, t
he

 s
tu

de
nt

, a
nd

 e
du

ca
to

rs
 to

 d
es

cr
ib

e
th

e 
ef

fe
ct

 o
f y

ou
r c

hi
ld

’s
 d

is
ab

ili
ty

 in
 b

ot
h 

ac
ad

em
ic

 a
nd

 n
on

ac
ad

em
ic

 a
re

as
.  

T
he

 P
LE

P
 a

ls
o 

de
sc

rib
es

 y
ou

r c
on

ce
rn

s 
an

d 
yo

ur
ch

ild
’s

 s
tr

en
gt

hs
 th

at
 w

ou
ld

 b
e 

us
ef

ul
 in

 d
ev

el
op

in
g 

th
e 

IE
P

 fo
r 

th
e 

co
m

in
g 

ye
ar

.

A
nn

ua
l g

oa
ls

.
  T

he
 a

nn
ua

l g
oa

ls
 in

 th
e 

IE
P

 a
re

 s
ta

te
m

en
ts

 d
es

cr
ib

in
g 

w
ha

t y
ou

r 
ch

ild
 c

an
 r

ea
so

na
bl

y 
be

 e
xp

ec
te

d 
to

 a
cc

om
-

pl
is

h 
w

ith
in

 a
 tw

el
ve

 m
on

th
 p

er
io

d 
w

ith
 th

e 
as

si
st

an
ce

 o
f s

pe
ci

al
 e

du
ca

tio
n 

se
rv

ic
es

.

P
ro

gr
es

s 
in

di
ca

to
rs

.
  

O
bj

ec
tiv

es
, 

be
nc

hm
ar

ks
, 

or
 m

ile
st

on
es

 a
re

 s
te

ps
 b

et
w

ee
n 

yo
ur

 c
hi

ld
’s

 p
re

se
nt

 le
ve

ls
 o

f 
ed

uc
at

io
na

l
pe

rf
or

m
an

ce
 a

nd
 th

e 
an

nu
al

 g
oa

ls
.  

P
ro

gr
es

s 
in

di
ca

to
rs

 h
el

p 
de

te
rm

in
e 

w
he

th
er

 y
ou

r 
ch

ild
 is

 m
ak

in
g 

pr
og

re
ss

 w
ith

 th
e 

he
lp

 o
f

sp
ec

ia
l e

du
ca

tio
n,

 a
nd

 w
he

th
er

 th
e 

se
rv

ic
es

 b
ei

ng
 p

ro
vi

de
d 

ar
e 

m
ee

tin
g 

yo
ur

 c
hi

ld
’s

 s
pe

ci
al

 n
ee

ds
.

S
er

vi
ce

s,
 s

up
po

rt
s 

&
 s

er
vi

ce
 lo

ca
tio

ns
.  

A
fte

r 
go

al
s 

an
d 

pr
og

re
ss

 in
di

ca
to

rs
 h

av
e 

be
en

 d
ev

el
op

ed
, t

he
 IE

P
 te

am
 id

en
tif

ie
s

th
e 

se
rv

ic
es

 y
ou

r 
ch

ild
 n

ee
ds

, 
su

pp
or

ts
 t

ha
t 

sc
ho

ol
 p

er
so

nn
el

 n
ee

d 
in

 o
rd

er
 t

o 
as

si
st

 y
ou

r 
ch

ild
, 

an
d 

th
e 

lo
ca

tio
ns

 w
he

re
se

rv
ic

es
 w

ill
 b

e 
pr

ov
id

ed
.  

T
he

 fo
llo

w
in

g 
qu

es
tio

ns
 p

ro
vi

de
 a

n 
ou

tli
ne

 fo
r 

di
sc

us
si

on
.

W
ha

t d
oe

s 
yo

ur
 c

hi
ld

 n
ee

d 
to

 b
e 

su
cc

es
sf

ul
 a

nd
 to

 b
e 

ed
uc

at
ed

 to
 th

e 
m

ax
im

um
 e

xt
en

t a
pp

ro
pr

ia
te

 w
ith

 n
on

di
sa

bl
ed

pe
er

s?
  D

o 
sc

ho
ol

 p
er

so
nn

el
 n

ee
d 

su
pp

or
t a

nd
 a

ss
is

ta
nc

e 
to

 e
du

ca
te

 y
ou

r 
ch

ild
?

W
ill

 y
ou

r 
ch

ild
 p

ar
tic

ip
at

e 
in

 d
is

tr
ic

tw
id

e 
as

se
ss

m
en

ts
 s

uc
h 

as
 th

e 
Io

w
a 

Te
st

s 
of

 B
as

ic
 S

ki
lls

?

A
re

 b
eh

av
io

ra
l i

nt
er

ve
nt

io
ns

 o
r 

sp
ec

ia
l d

is
ci

pl
in

e 
pr

oc
ed

ur
es

 n
ee

de
d?

D
oe

s 
yo

ur
 c

hi
ld

 h
av

e 
sp

ec
ia

l h
ea

lth
 n

ee
ds

?

A
re

 th
er

e 
co

m
m

un
ic

at
io

n 
ne

ed
s 

th
e 

IE
P

 s
ho

ul
d 

ad
dr

es
s?

A
re

 a
ss

is
tiv

e 
te

ch
no

lo
gy

 d
ev

ic
es

 o
r 

se
rv

ic
es

 n
ee

de
d?

Is
 s

pe
ci

al
 e

du
ca

tio
n 

in
st

ru
ct

io
n 

ne
ed

ed
 to

 a
ch

ie
ve

 th
e 

go
al

s 
of

 th
e 

IE
P

?

A
re

 s
up

po
rt

 o
r 

re
la

te
d 

se
rv

ic
es

 n
ec

es
sa

ry
 to

 a
ch

ie
ve

 th
e 

go
al

s 
of

 th
e 

IE
P

?
    

S
er

vi
ce

s 
m

ay
 in

cl
ud

e:

C
on

su
lta

nt
 s

er
vi

ce
s

A
ud

io
lo

gy
O

cc
up

at
io

na
l t

he
ra

py
R

ec
re

at
io

n 
se

rv
ic

es

W
or

k 
ex

pe
rie

nc
e

P
hy

si
ca

l t
he

ra
py

O
rie

nt
at

io
n 

&
 m

ob
ili

ty
P

ar
en

t c
ou

ns
el

in
g

S
ch

oo
l p

sy
ch

ol
og

y
N

ur
si

ng
/h

ea
lth

M
ed

ic
al

 d
ia

gn
os

tic
 s

er
vi

ce
s

P
ar

en
t t

ra
in

in
g

S
pe

ec
h-

la
ng

ua
ge

S
ch

oo
l s

oc
ia

l w
or

k
C

ou
ns

el
in

g

A
re

 E
xt

en
de

d 
S

ch
oo

l Y
ea

r 
S

er
vi

ce
s 

ne
ed

ed
?

  E
xt

en
de

d 
S

ch
oo

l Y
ea

r 
S

er
vi

ce
s 

(E
S

Y
S

) 
m

ea
ns

 IE
P

 s
er

vi
ce

s 
pr

ov
id

ed
du

rin
g 

th
e 

su
m

m
er

:
•

w
he

n 
a 

st
ud

en
t c

an
 b

e 
ex

pe
ct

ed
 to

 lo
se

 a
cq

ui
re

d 
sk

ill
s 

an
d 

no
t r

ec
ov

er
 th

os
e 

sk
ill

s 
in

 a
 re

as
on

ab
le

 p
er

io
d 

of
 ti

m
e

(r
ec

ov
er

y 
w

ith
in

 th
e 

fir
st

 n
in

e 
w

ee
ks

 o
f a

 n
ew

 s
ch

oo
l y

ea
r 

is
 Io

w
a’

s 
gu

id
el

in
e 

fo
r 

re
as

on
ab

le
),

 o
r

•
w

he
n 

ra
re

 o
r 

un
us

ua
l c

irc
um

st
an

ce
s 

m
ak

e 
an

 in
te

rr
up

tio
n 

in
 s

er
vi

ce
s 

un
re

as
on

ab
le

.

If 
yo

ur
 c

hi
ld

 is
 1

4 
or

 o
ld

er
:   W

ha
t c

ou
rs

e 
of

 s
tu

dy
 (

pr
oj

ec
te

d 
cl

as
se

s 
an

d 
ac

tiv
iti

es
 th

at
 li

nk
 to

 th
e 

vi
si

on
) 

w
ill

 h
el

p
pr

ep
ar

e 
yo

ur
 c

hi
ld

 fo
r 

a 
su

cc
es

sf
ul

 tr
an

si
tio

n 
to

 a
du

lt 
lif

e?

If 
yo

ur
 c

hi
ld

 is
 1

6 
or

 o
ld

er
:

•
A

re
 th

e 
de

ve
lo

pm
en

t o
f e

m
pl

oy
m

en
t o

r 
ot

he
r 

po
st

-h
ig

h 
sc

ho
ol

 li
vi

ng
 o

bj
ec

tiv
es

 n
ec

es
sa

ry
?

•
Is

 th
e 

ac
qu

is
iti

on
 o

f d
ai

ly
 li

vi
ng

 s
ki

lls
 n

ee
de

d?
•

A
re

 c
om

m
un

ity
 e

xp
er

ie
nc

es
, s

pe
ci

al
 in

st
ru

ct
io

n 
or

 r
el

at
ed

 s
er

vi
ce

s 
ne

ce
ss

ar
y 

to
 a

ch
ie

ve
 th

e 
go

al
s 

of
 th

e 
IE

P
an

d 
he

lp
 p

re
pa

re
 y

ou
r 

ch
ild

 fo
r 

a 
su

cc
es

sf
ul

 tr
an

si
tio

n 
to

 a
du

lt 
lif

e?
•

Is
 a

n 
ev

al
ua

tio
n 

to
 a

ss
is

t i
n 

vo
ca

tio
na

l p
la

nn
in

g 
ne

ed
ed

?

W
he

re
 w

ill
 s

pe
ci

al
 e

du
ca

tio
n 

se
rv

ic
es

 b
e 

pr
ov

id
ed

?
  T

he
 p

re
fe

rr
ed

 lo
ca

tio
n 

fo
r 

sp
ec

ia
l e

du
ca

tio
n 

se
rv

ic
es

 is
 th

e 
sc

ho
ol

yo
ur

 c
hi

ld
 w

ou
ld

 n
or

m
al

ly
 a

tte
nd

.  
A

ls
o,

 y
ou

r 
ch

ild
 s

ho
ul

d 
no

t b
e 

ta
ke

n 
fr

om
 th

e 
re

gu
la

r 
cl

as
sr

oo
m

 fo
r 

se
rv

ic
es

 w
ith

ou
t a

go
od

 r
ea

so
n.

  I
f s

er
vi

ce
s 

ar
e 

pr
ov

id
ed

 o
ut

si
de

 th
e 

re
gu

la
r 

cl
as

sr
oo

m
, t

he
 IE

P
 m

us
t s

ta
te

 th
e 

re
as

on
s.

  T
he

 IE
P

 te
am

m
ay

 c
on

si
de

r 
se

rv
ic

es
 in

:  
ge

ne
ra

l e
du

ca
tio

n 
en

vi
ro

nm
en

ts
, i

nc
lu

di
ng

 th
e 

co
m

m
un

ity
; s

pe
ci

al
 e

du
ca

tio
n 

en
vi

ro
nm

en
ts

,
su

ch
 a

s 
sp

ec
ia

l e
du

ca
tio

n 
cl

as
sr

oo
m

s;
 o

r 
ev

en
 a

 s
pe

ci
al

 s
ch

oo
l, 

if 
ne

ed
ed

.

P
ro

gr
am

 s
up

po
rt

. 
 A

re
a 

ed
uc

at
io

n 
ag

en
cy

 (
A

E
A

) 
st

af
f a

ss
is

t s
pe

ci
al

 e
du

ca
tio

n 
te

ac
he

rs
 b

y 
su

pp
or

tin
g 

th
ei

r 
pr

og
ra

m
s.

  T
hi

s
m

ay
 in

cl
ud

e 
th

e 
ne

ed
 fo

r 
a 

se
rv

ic
e 

or
 a

ct
iv

ity
 fo

r 
yo

ur
 c

hi
ld

 th
at

 is
 n

ot
 a

nt
ic

ip
at

ed
 w

he
n 

th
e 

IE
P

 is
 w

rit
te

n.
  Y

ou
 w

ill
 b

e
in

fo
rm

ed
 a

nd
 in

vo
lv

ed
 if

 th
er

e 
is

 a
 n

ee
d 

fo
r A

E
A

 s
ta

ff 
to

 w
or

k 
w

ith
 y

ou
r 

ch
ild

.  
If 

th
e 

ac
tiv

ity
 o

r 
st

af
f i

nv
ol

ve
m

en
t w

ill
 b

e
ne

ed
ed

 fo
r 

m
or

e 
th

an
 a

 v
er

y 
sh

or
t p

er
io

d 
of

 ti
m

e,
 th

e 
IE

P
 w

ill
 b

e 
re

vi
se

d.
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IEP at a Glance

P
ar

en
ta

l R
ig

h
ts

 S
u

m
m

ar
y

T
hi

s 
is

 a  
ve

ry
 b

ri
e

f s
u

m
m

a
ry  o

f y
ou

r 
rig

ht
s.

  I
n 

or
de

r 
to

 a
ss

ur
e 

th
at

 y
ou

 h
av

e 
a 

fu
ll 

ex
pl

an
at

io
n 

of
 y

ou
r 

rig
ht

s 
yo

u 
ar

e 
to

 r
ec

ei
ve

a 
co

py
 o

f P
a

re
n

ta
l R

ig
h

ts
 in

 S
p

e
ci

a
l E

d
u

ca
tio

n
.  

In
 a

dd
iti

on
 to

 y
ou

r 
rig

ht
s,

 
P

a
re

n
ta

l R
ig

h
ts

 in
 S

p
e

ci
a

l E
d

u
ca

tio
n

 li
st

s 
so

ur
ce

s 
of

as
si

st
an

ce
 f

or
 p

ar
en

ts
 a

nd
 o

ut
lin

es
 t

he
 p

ro
ce

du
re

s 
fo

llo
w

ed
 f

or
 c

ha
ng

in
g 

a 
ch

ild
’s

 p
ro

gr
am

 o
r 

pl
ac

em
en

t 
fo

r 
di

sc
ip

lin
ar

y 
re

a-
so

ns
.

A
 c

hi
ld

 w
ho

 i
s 

di
sa

bl
ed

 a
nd

 r
eq

ui
re

s 
sp

ec
ia

l 
ed

uc
at

io
n 

ha
s:

  
(1

) 
th

e 
rig

ht
 t

o 
a 

fr
ee

, 
an

d 
ap

pr
op

ria
te

 p
ub

lic
ed

uc
at

io
n,

 a
nd

 (
2)

 th
e 

rig
ht

 to
 a

n 
ed

uc
at

io
n 

pr
ov

id
ed

 in
 th

e 
le

as
t r

es
tr

ic
tiv

e 
en

vi
ro

nm
en

t.

F
re

e 
an

d 
ap

pr
op

ria
te

 p
ub

lic
 e

du
ca

tio
n 

(F
A

P
E

).
  F

re
e 

m
ea

ns
 th

at
 s

pe
ci

al
 e

du
ca

tio
n 

se
rv

ic
es

 a
re

 p
ro

vi
de

d 
at

 n
o

co
st

 to
 th

e 
pa

re
nt

s.
  Y

ou
 m

ay
 b

e 
ch

ar
ge

d 
th

e 
sa

m
e 

in
ci

de
nt

al
 fe

es
 th

at
 a

re
 c

ha
rg

ed
 to

 o
th

er
 p

ar
en

ts
, s

uc
h 

as
 fe

es
 fo

r
ex

tr
ac

ur
ric

ul
ar

 a
ct

iv
iti

es
 o

r 
la

b 
fe

es
 f

or
 g

en
er

al
 e

du
ca

tio
n 

cl
as

se
s.

  
A

pp
ro

pr
ia

te
 m

ea
ns

 t
ha

t 
yo

ur
 c

hi
ld

’s
 p

ro
gr

am
m

us
t 

pr
ov

id
e 

th
e 

rig
ht

 k
in

d 
of

 s
er

vi
ce

s 
an

d 
en

ou
gh

 s
er

vi
ce

s 
fo

r 
yo

ur
 c

hi
ld

 t
o 

re
ce

iv
e 

ed
uc

at
io

na
l b

en
ef

it.
  
E

du
ca

-
tio

na
l b

en
ef

it i
s 

pr
og

re
ss

 to
w

ar
ds

 th
e 

go
al

s 
se

t f
or

 y
ou

r c
hi

ld
.  

Yo
ur

 c
hi

ld
’s

 g
oa

ls
 m

ay
 b

e 
th

e 
sa

m
e 

go
al

s 
w

e 
ho

ld
 fo

r
al

l c
hi

ld
re

n,
 g

oa
ls

 in
di

vi
du

al
ly

 s
el

ec
te

d 
fo

r 
yo

ur
 c

hi
ld

, o
r 

so
m

e 
co

m
bi

na
tio

n 
of

 th
es

e 
tw

o 
ki

nd
s 

of
 g

oa
ls

.

Le
as

t 
re

st
ric

tiv
e 

en
vi

ro
nm

en
t 

(L
R

E
).

  
Yo

ur
 c

hi
ld

 w
ill

 a
tte

nd
 c

la
ss

es
, 

pa
rt

ic
ip

at
e 

in
 e

xt
ra

cu
rr

ic
ul

ar
 a

ct
iv

iti
es

 a
nd

re
ce

iv
e 

se
rv

ic
es

 w
ith

 c
hi

ld
re

n 
w

ho
 a

re
 n

ot
 d

is
ab

le
d 

to
 th

e 
m

ax
im

um
 e

xt
en

t a
pp

ro
pr

ia
te

.

P
ar

en
ta

l 
rig

ht
s.  Y

ou
r 

sc
ho

ol
 a

nd
 a

re
a 

ed
uc

at
io

n 
ag

en
cy

 (
A

E
A

) 
fo

llo
w

 le
ga

l r
eq

ui
re

m
en

ts
 w

hi
ch

 a
re

 d
es

ig
ne

d 
to

en
su

re
 F

A
P

E
 a

nd
 L

R
E

 fo
r 

yo
ur

 c
hi

ld
.  

FA
P

E
 a

nd
 L

R
E

 fo
r 

yo
ur

 c
hi

ld
 a

re
 p

ro
te

ct
ed

 b
y 

th
e 

rig
ht

s 
yo

u 
ha

ve
 a

s 
pa

re
nt

s.
P

ro
ce

du
ra

l (
du

e 
pr

oc
es

s)
 r

ig
ht

s 
as

su
re

 th
at

 y
ou

 a
re

 in
vo

lv
ed

 in
 p

la
nn

in
g 

an
d 

de
ci

si
on

 m
ak

in
g 

fo
r 

yo
ur

 c
hi

ld
.  

T
he

se
rig

ht
s 

in
cl

ud
e:

P
ar

tic
ip

at
io

n 
rig

ht
s:   

(1
) 

yo
ur

 r
ig

ht
 to

 p
ro

vi
de

 in
fo

rm
at

io
n 

fo
r 

yo
ur

 c
hi

ld
’s

 e
va

lu
at

io
n,

 (
2)

 y
ou

r 
rig

ht
 to

 b
e 

a 
m

em
be

r 
of

an
y 

gr
ou

p 
th

at
 m

ak
es

 d
ec

is
io

ns
 r

eg
ar

di
ng

 th
e 

ed
uc

at
io

na
l p

la
ce

m
en

t o
f y

ou
r 

ch
ild

, a
nd

 (
3)

 y
ou

r 
rig

ht
 to

 p
ar

tic
ip

at
e 

in
m

ee
tin

gs
 r

el
at

ed
 to

 y
ou

r 
ch

ild
’s

 id
en

tif
ic

at
io

n,
 e

va
lu

at
io

n,
 a

nd
 e

du
ca

tio
na

l p
la

ce
m

en
t.
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